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Aim and Main Idea
Given that, the policy of curricula and the research on mathematics education have
always had as starting point the assumption that, the subject matter of mathematics has a
uniform essence, independed of the framework and no subjective to interpretation or
“reading” (Evans & Tsatsaroni, 2004), a bibliographic research is carried out with this paper,
which refers to the recording of changes effected on the curriculum and its presentation in the
schoolbooks for the 5th (10 year olds) and 6th (11 year olds) grade of elementary school, in
three different periods. Specifically, the schoolbook of three important—with regard to the
political and educational matters in Greece— periods are analyzed, as to what is taught on one
hand and the form in which the curriculum is presented during each period on the other.
As a result from the study and recording of the Greek educational reforms, three
important periods, regarding the Curricula and the Schoolbooks, have been distinguished,
which were the consequence of the political and educational changes and became turning
points in the educational and political actuality of Greece. These three periods regard to the
era following Second World War (before 1950), as well as the eras before and after the
Restoration of Democracy (1974).
In the period directly following WW II, persistent efforts are made in many European
countries with the purpose of readjusting their educational systems to the postwar political,
economical and social facts. Common point of all these efforts is the fact that, particular
emphasis is laid on the principle of parity of opportunities for education, while simultaneously
the optimistic conviction prevail that, school constitutes leverage towards economic growth
and attaining social equity.
In Greece the process of readjustment of the educational system to the postwar facts was
delayed, due mainly to the consequences of the civil war (1945 – 1949), to poor finances, as
well as the political instability which prevailed following WW II.
What characterizes this period, which, as concerns this paper, constitutes the first period
(before 1950), is the wide gap between the mathematics taught in primary school and those
taught at university. On one hand, the subject matter of the primary schoolbooks (outdated
and badly written) was old fashioned, having remained unchanged through many decades,
while on the other hand, the rapid progress of the science of mathematics radically altered
what was taught at university. School mathematics during this period were the essential and
presented in a highly theoretical manner, while taught through algorithms, formulae and
demonstrations, without showing their usefulness since they were disconnected from the
applications on and the problems of everyday life, resulting to the impression that, they are of
no use since they are fabrications of the mind, which had the effect of causing apprehension
to young and old alike.
In order to change the picture which prevails at this period concerning mathematics, the
need for educational reform becomes imperative. So, the second period (1950 – 1974),
examined in this paper, is characterized by the influence of “Modern” or “New” or
“Contemporary Mathematics” (in Greece they were adopted in the early 1960’s), with the
introduction of the Set Theory. These titles were used to convey the spirit of the approach,
which refers to a qualitative renovation of mathematics (compared with “Traditional
Mathematics” taught till then), rather than the subject matter of these curricula.
One of the first requests which the new curricula were aimed to satisfy was that of
meaningful learning. As opposed to the memorization, according to this approach the learning

is real, lasts longer, is carried and applied more broadly when accompanied by in depth
understanding of its object. For the comprehension of the structure of a subject, the procedure
starts by use of materials, so that the basic mechanisms of learning are activated, and
continues to the processing of images to arrive at symbolism and full abstraction.
The introduction of “New Mathematics” admits the research and the discovery to the
process of learning. The pupil is guided to research and ask him/herself questions to search
for source material and finally to find out the new knowledge all by him/herself. This subject
matter is based on the Set Theory. The approach of mathematics through the sets conforms to
the child’s overall perception and his/her conscious effort to place his/her world and ideas
among broader sets in order to comprehend them.
Unfortunately, many studies have revealed that, “Modern Mathematics” did not yield
the expected results. Once again, the reform of “Modern Mathematics” failed to link the
teaching of mathematics to applications and problems of the everyday life so that their
usefulness might become understood and therefore the teaching acceptable. The books were
criticized for excessive use of parenthesis and brackets, for overuse of equations, for luck of
sums and generally for an unacceptable preoccupation with theory, which was no help to the
development of the pupils’ abilities, to the execution of the four operations with natural,
decimal and fractional numbers and to the solution of simple problems.
The failure of “New Mathematics” created the need (in the 1970’s) for the return to
“Traditional Mathematics” formerly applied. This movement first emerged in the U.S.A. in
the early 1970’s and in many other countries at different periods. As a matter of fact, it never
materialized, but a combination of traditional and “Modern Mathematics” was attempted. So
in Greece too a substantial effort was made to reform the curricula, which characterizes the
third period (after 1974).
The year 1987 signals for the mathematical education in Greece the start of the post
“New Mathematics” period. The basic theoretical approach of writing was on one hand to rid
the books of the sets theoretical symbolism, a feature of the 1960’s reform, and on the other to
give a more accurate and ‘balanced’ picture of mathematics, with the ulterior purpose of
connecting mathematics with the natural and social phenomena.
Methodology
Eight schoolbooks of 5th (10 year – olds) and 6th (11 year – olds) grade of elementary
school mathematics were studied, covering three important, for the political and educational
facts of Greece, periods. These books are:
-1952: Practical Geometry for grades 5 and 6; Arithmetic and Problems for grades 5 and 6,
-1976/1977: Arithmetic and Geometry for grade 5; Arithmetic Geometry for grade 6,
-1998 (from 1987): My Mathematics for grade 5 1st part; My Mathematics for grade 5 2nd
part; My Mathematics for grade 6 1st part; My Mathematics for grade 6 2nd part.
First, a list of the subject matters contained in each of these schoolbooks was made, both
for arithmetic and for geometry, to show what is considered essential for the pupils to learn in
each era and whether this coincides with the three eras as we study them.
Then qualitative criteria were set and the curriculum was put into groups with regard to
the way it appears in the list of contents of the schoolbooks.
Finally, a common in all three periods mathematical group, that of rational numbers
(fractions) was analyzed, so that the approach to its presentation and development can be
shown for each of the examined periods.
Conclusions
From the study and analysis of the mathematic schoolbooks for 5th and 6th grades of
elementary school of three different periods, we can see that:
- Their structure is different. Specifically, in 1952 the 5th and 6th grades have a common
book for Arithmetic and another common one for Geometry, having the corresponding

titles. In 1976 there are separate books for each of these two grades, but Arithmetic and
Geometry are included in one book, as their titles also show. The same happens with the
books of 1987, except now, each grade’s book, containing both Arithmetic and Geometry,
has the title, “My Mathematics”.
- In the schoolbooks of the periods 1952 and 1976, Arithmetic and Geometry appear
detached one the other, while in the period of 1987 an effort is made for Geometry to
appear interweaved with Arithmetic.
- In the curriculum of elementary school of the above mentioned three periods, besides the
common mathematical unities (e.g. fractions, reduction to unit, angles) were included
other unities which were obviously necessary in the period in question (sets, prisms,
pyramids, spheres, discounts, associations etc.). We also notice that, some of the essential
unities of mathematics are missing; further study has shown that, these unities are taught
in previous or subsequent grades, depending on the period.
- Several Geometry subjects were moved from secondary to elementary school, as are the
area of the circle, the volume of solids etc.
- Many unities on the percents and rates were moved from elementary school to secondary.
- Probability and Statistics are now introduced already since elementary school in
connection with graphical representations, gradually leading to the concept of function
which is introduced intuitively while at the same time they serve the transition from the
operational level of learning to the pictorial.
- The subject matter was rid of the complex operations and was condensed, so that more
unities were covered.
- The appearance of schoolbooks is modernized based on the latest conclusions of the
educational sciences. The traditional schoolbooks have mainly a descriptive lining-up of
the subject matter with not necessarily accompanying illustration and constitute those
schoolbooks which correspond with the teacher – centered teaching method. The more
modern books, besides the external features of the book and the internal features of the
printing, such as colors, the paper’s good quality, the tasteful printing types, which
influence positively the pupils, they are also differently structured, in an effort to be more
understandable to parents as well aw to the pupils. Moreover, the schoolbook is
accompanied by the Teacher’s Book and together they constitute a “multifunctional
package” which applies internationally in the last two decades.
Schoolbooks in our country don’t seem to have a dynamic character. It seems that, the
process of reviewing them is a long one, which doesn’t help in the direct incorporation of new
international research findings on the teaching of mathematics and accordingly dealing with
possible problems.
Curricula, however, as well as schoolbooks cannot remain static. They must be
continually readjusted and improved, so that they fulfill and satisfy the needs of each era.
Our aim should be to tech the pupils how to learn, because this is what will accompany
them throughout their lives. The learning we give our children today may be of no use in the
next ten years, but the process of dealing with and solving problems will always be useful.
That is why, through the curricula and the corresponding schoolbooks, these skills should be
developed.
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To achieve the goal of mathematical proficiency for all, many components of U.S. school mathematics must be changed. In particular,
instruction, instructional materials, assessments, teacher education and professional development, and the broader educational system
must work together to ensure that all students become engaged with mathematics throughout their elementary and middle school years.
The following sections address each of these five areas of needed change.Â Textbooks and other instructional materials in the United
States need to support the learning of all five strands of mathematical proficiency. They should develop the core content of mathematics
in a focused way and with continuity within and across grades. In book: Calculation vs. Context: Quantitative Literacy And Its
Implications for Teacher Education (pp.87-107). Edition: 1st. Publisher: Mathematical Association of America.Â To increase the
effectiveness of quantitative literacy throughout the school curriculum, this paper explores the possibility of delaying, minimizing, or
eliminating the manipulation of common fractions as mathematical objects and of replacing it with a more applied study of fractions in the
context of percentages and rates. â€¢Â lege algebra, statistics, mathematics for liberal arts, quantitative literacy and. statistical literacy
are often used for this purpose along with courses designated. as satisfying a quantitative reasoning requirement. Qualitative and
quantitative research techniques are used in marketing , sociology , psychology , public health and various other disciplines.
Comparison chart. Qualitative versus Quantitative comparison chart.Â Data is being generated at an increasing rate because of the
expansion in the number of computing devices and the growth of the Internet . Most of this data is quantitative and special tools and
techniques are evolving to analyze this " big data ". Effects of Feedback. The following diagram illustrates the effects of positive and
negative feedback on Qualitative vs Quantitative research: References. Qualitative Quantitative - Simply Psychology. Qualitative and
Quantitative Research - University of Oxford. Related Comparisons. Sales vs Marketing. Table of Contents hide. Quantitative and
Qualitative Data Definition. Read Also: Data and its types. Key Differences (Quantitative vs Qualitative Data).Â Unlike qualitative
methods, these quantitative techniques usually make use of larger sample sizes because its measurable nature makes that possible
and easier. Qualitative Data Collection Methods. Exploratory in nature, these methods are mainly concerned at gaining insights and
understanding of underlying reasons and motivations, so they tend to dig deeper. Since they cannot be quantified, measurability
becomes an issue. This lack of measurability leads to the preference for methods or tools that are largely unstructured or, in some
cases, maybe structured but only to a very small, limited ext

Quantitative and qualitative data collection techniques (content knowledge assessments, surveys, interviews, and classroom
observations) were used to collect data from 21 teachers and 873 students. Twenty-one in-service teachers who enrolled in a
masterâ€™s program designed specifically for the needs of a partnership district were followed for 4 years to study how their
mathematical knowledge as well as their teaching changed over time.Â The gains in teachersâ€™ mathematical knowledge predicted
changes in the quality of their lesson design, mathematical agenda, and classroom climate. Teachersâ€™ beliefs were related to the
quality of their lesson design, mathematical agenda, and the quality of the tasks chosen. Content: Qualitative Research Vs Quantitative
Research. Comparison Chart. Definition.Â Quantitative research is a research method that is used to generate numerical data and hard
facts, by employing statistical, logical and mathematical technique. Nature.Â Qualitative Research is conducted with the aim of exploring
and discovering ideas used in the ongoing processes. As opposed to quantitative research the purpose is to examine cause and effect
relationship between variables. Lastly, the methods used in qualitative research are in-depth interviews, focus groups, etc. In contrast,
the methods of conducting quantitative research are structured interviews and observations. , Quantitative, and Mixed Methods
Approaches Research Design: Qualitative, Quantitative, and Mixed Research Design Qualitative, Quantitative, and Mixed Methods
Approaches 3rd edition.pdf. 270 PagesÂ·2012Â·3.82 MBÂ·19,392 Downloads. that is related to this worldview, and the specific methods
or Research Design Qualitative, Quantitative ...Â portfolio hedging and pricing methods recently put forward in the financial community
in the aftermath Quantitative Trading Systems: Practical Methods for Design, Testing, and Validation. 367 PagesÂ·2007Â·7.21
MBÂ·5,091 DownloadsÂ·New! Quantitative Trading Systems: Practical Methods for Design, Testing, and Validation Howard B

